Spring 2013 Spanish 201D: Applied Spanish Lingsfics

W 5:30-8:15 MRP2005(Section 1, Course Call # 34499)

Prof. Maria Mayberry Office: MRED41
Office Hours: M 1-2; W 3:30-4:30; TH 3-4 OfécPhone:Prefer e-mail
e-mail: maria.mayberry@csus.edu Dept. Office Phone: 278-6333

Required background:
Graduate standing, Linguistics 130, Spanish 102183 or permission of instructor.

Course text:
Linguistica aplicada. Adquisicion del espafiol cosegunda lenguaDale A. Koike and Carol A.
Klee. John Wiley & Sons, Inc., 2003.

Catalog description. Application of linguistic theory, principally tihe areas of language teaching
and learning acquisition. Occasionally the appiacabf linguistics to other fields may be examined.
Prerequisite: LING 130, SPAN 102, SPAN 103; or equivalent.

Objectives and description of this courseThis course is designed to introduce graduate stadd
Spanish to Applied Linguistics, a sub-field of lingtics which refers to the practical applicatidn o
phonetics, phonology, morphology, syntax, semansicd many other areas of linguistic study to
Second Language Acquisition. This course will falla seminar style in Spanish. This will be done
through the study of the textbook, articles, leesiioral presentations, and class discusskReasd the
the book before class. Students are encouraged:ta)keep a list of the terms covered in the

book; b) to write a definition and examples for eals term; and c) to look up any definition you

do not know before classlin class, we will then review as a group any protagc examples.

Student Learning OutcomesAt the end of this course students can reasonaiplgce to:

1. Demonstrate that they are able to discuss dutienries of Applied Linguistics and
Second Language Acquisition and teaching methogolog

2. Identify and summarize the main issues relaigtie¢ acquisition of Spanish as a second
language.

3. Demonstrate that they can analyze and desénigeistic similarities and differences
between the target language and their own.

4. ldentify and analyze cultural similarities atitferences between the target culture and
their own.

5. Communicate effectively in oral language aslenced by their ability to prepare and
deliver a 20-minute presentation in Spanish inslas

6. Communicate effectively in written language aislenced by their ability to write an essay
in Spanish on language acquisition and languageyhe

Course components:
1. 3 midterm examinations (3 x 20% = 60%) based otbtek readings and class lectures
and presentations.
a. Exam 1:Wednesday, February 2% (class time)
b. Exam 2:Wednesday, April 16" (class time)
c. Final examWednesday, May 2%, from 5:15-7:15pm.




2. Term paper (20%) in SpanisRue at the beginning of class in the day of your
presentation. Seghe list “TOPICS FOR TERM PAPER and PRESENTATIONS

3. Oral presentation of the term paper (10%)

4. Attendance, participation and quality of studeassfoom preparation and discussion of
assigned material (10%)

Note. The course will be conducted in Spanish andekigected that students will use Spanish at all
times and familiarize themselves accordingly witigliistic terminology.

Attendance and Participation policy. Student participation will be carefully evaluatewia

attendance will be taken on each of the 15 clags. ds this course meets only once a week, students
may miss onYONE class without affecting their participation graéddétendance will be taken at the
beginning of each class meeting. If you are abseme than once during the semester, two points

will be deducted from your final grade startinglwibe2nd absence For example, if you miss four
times, you will lose eight (8 = 4x2) points off yoattendance grade and final grade.

0OJO: If you know you cannot be on time for thissslar are going to be missing more than once, drop
this class now and take it at another time/sec®@mnéster when you don’t have any conflicts.

The grading scale for exams, term paper, presentaind participation is as follows:

100-93=A 82-80=B- 69-67=D+
92-90=A- 79-77=C+ 66-63=D
89-87=B+ 76-73=C 62-60=D-
86-83=B 72-70=C- 59 and below=F

Term Paper (see the section “TOPICS FOR TERM PAPER and PREENONS’™ on page 6).

a. Each student will write a 5-page term pap&panish. You will need to include a 100-word
abstract (see page 1@heck that the paper is error free (grammar, speling, etc.
See “Criteria for grading essay”. **¥ou will need to submit a hard copy to your instrut¢or and
an e-mail attachment attachment to everyone in thelass. ***

b. IMPORTANT: If you have taken my Contrastive Analysis course, choose a different
topic from the one you did in SPAN 201C.

c. Format of paper: A minimum of 3-4 more sources is required (besitiesextbook). See
page 7 for “Possible extra sources”. Students teattlude in-text citations, endnotes/footnotes] a
a bibliography page using an authorized guide fiativg term papers (MLA, APA, etc.).

***% |n Spanish linguistics, a formal pap&wvoids the use of personal statements such as “yo
pienso que....”.You will need to use the "se impersonal”, indtefathe passive voice.
d. Criteria for grading essay (See Grading sheet on page 11):
1) CONTENT (40%): completeness and precisiomfurimation.
2) FORM (60%): organization of the ideas in wigfj clarity of the ideas:
correct use of Spanish grammar and spelling.s(pbition of the grade will
be graded using the “Rubric for Essays” on p&je 1
e.Paper due date: at the beginning of class dhe day of your oral presentation.

Class Presentation $ee the provisional calendar for the dates of teegntations
a. Each person will give a 20 minute presentatiothe paper using Power Point. Points will
be deducted for taking more than 20 minutes. Tksentation is amdividual assignmentthatwill
be graded based on the organization and claritiyeoideas presented; completeness and precision of
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information, andhe quality of the handout, the activity, and the atual presentation (See
“Criteria for grading Presentation of paper” below)

b. Providehandoutswith an outline of your topic for your instructand your classmates.

c. The presentation should not be only a repetitiowhat is covered in class. Identify the
important points of your topic arfthd new examples (and other explanations if you e¢oe across a
very good explanation) in textbooks, grammar bookghe Internet, or in your sources.

It is required that youuse a power pointto do your presentation. It will help you to organyour
ideas and guide your presentation.

d. Keep in mind that the presentations will helpeview for the exams If you do not do your
presentation on the specified date, you will reee\zero, since there is not time to reschedule
presentations.

e.Practice giving the presentation so you will deliver it (presentation and quiz)2a
minutes maximum. | will have to stop your presantagfter 20 minutes, so the next people will have
time for their presentations.

f. Criteria for grading class presentation of paj$®e Grading sheet on page 11):

1) CONTENT (30%): completeness and precision adrimiation.

2) HANDOUT (10%)

3) PRESENTATION (30%): How well information flovesxd preparation

(Reading your presentation will affect your graaléhis portion!!!)

4) FORM (30%): organization and clarity of theas presented using correct

grammar (Sujt+V; art+N+adj, etc.), spelling anaddadransitions between

ideas; and the quality of handout, the clasviagtand the power point
presentation.

DO NOT READ YOUR PAPER. You may use index cards or your Power Point pr@asien to guide you in
your lecture, but you should not read every word @very line of your presentation. Reading takesyathe
attention of your audience. So, you need to algtypahcticegiving your presentationbefore you present it to
the class.

HANDOUT
* Indicate an example that is not grammatically adrvgth an asterisk (*).
» Useitalics only for quoted words and phrases.
* Number the examples to avoid confusion.
* Be consistent ant do not change fonts.

Exams.The written examinations consist of short answadswill cover issues and topics from the
readings and class discussions and presentatibhs.exams will be in Spanish and be graded based
on the organization of the ideas (writing); clatythe ideas (correct use of Spanish grammar and
spelling), completeness and precision of infornratlowvill grade the short answers based on how
complete a definition is and whether you includaragles or not. Therefore, it is hard to put a numbe
of words as a requirement, since some answers esayre fewer words than othefihe answers,
however, cannot be just an outline of the informatn. You have to write your answers in the

form of short essays.

Critical Thinking. As part of your learning in a Master’s program, ymed to develop a higher level
of thinking (critical thinking ) in order to guide your decision making. Decidiayv complete an
answer is part of this process.



Writing suggestions (for short answers and term pagr)

In order to help you to develop your critical thimd skills, try to follow these suggestions whemuyo
write an essay or when you answer questions irxame

a. ldentify the important points of a particulapitoyou are addressing in your answer, then

b. Explain each of those points in detail, and

c. Complete your answer with lot of examples fartepoint.

The idea is the same regardless of the type oftigunesnd the length of the answer (short answers or
essays).

You need to learn to distinguish what is importaytimiting the information you include in your
response to the information that answers the dquresfrherefore, includenly the information

pertinent to each answer.

For example, if the question has to do with conimgshe difficulties students have with preteaired
imperfect, you do not need to give me all the cgafjion models (regular, irregular, stem-changing
verbs, etc.) for both tenses. Maybe you will neethention that the morphology of the preterite-
conjugation is more complex than the morphologthefimperfect and provide a couple of examples.
Of course, there will be other important pointsrtention.

Group Work and Scholastic Honesty

Working with other students is an extremely effeetneans of studying. Not everyone in the group
needs to be at the same proficiency level. Gedtltag with other students to practice conversation
to help each other understand the grammar exptarsatMake sure, however, that you do not simply
copy another student’s work and turn it in as yown.

Cheating will not be tolerated Turning in essays that you did not write, foriethyou had
considerable direct help from someone else, orlwhayve translated by a translation service or
computer program will be considered cheating. Amyoopying from others, allowing others to copy
their work, or using information fraudulently olyted will receive an F in this class and will be
reported to the Student Affair's Office.

How not to plagiarize. Go tohttp://library.csus.edu/content2.asp?pagelD=353




IMPORTANTE: Leer los capitulos ANTES de cada claseSi hay terminologia gue no entienden,
hay que buscarla en el libro, en otros libros gueehgan de referencia o en el Internet.

Calendario provisional

Semana 1 Introduccién/Cap. 1: La linglistica aplicada./Lasés de datos de CSUS.
(30 de enero)

Semana 2 Cap. 1: La linguistica aplicada./ Cap. 2: El cardpanvestigacion de la ASL.
(6 de febrero)

Semana 3 Cap. 2: El campo de investigacion de la ASL.

(13 de febrero)

Semana 4 Presentaciones y entrega de ensayos (Review EsSaysas: 1,2y 3

(20 de febrero)

Semana 5 Examen 1(Cap. 1y 2)

(27 de febrero)

Semana 6 Cap. Fonologia en ASL (This is not a chapter inbibek).

(6 de marzo)

Semana 7 Cap. 3: Los pronombres.

(13 de marzo)

Semana 8 Cap. 4: El sistema verbal.

(20 de marzo)

Vacaciones de primavera (23 de marzo al 31 de marzo

Semana 9 Presentaciones y entrega de ensayos (Review EsSaysas: 4, 5,6, 7,8y 9
(3 de abril)

Semana 10 Examen 2(Cap. 3, 4 y fonologia)

(10 de abril)

Semana 11 Cap. 5 Los modos y las oraciones complejas.

(17 de abril)

Semana 12 Cap. 5 Los modos y las oraciones complejas.

(24 de abril)

Semana 13 Cap. 6: Las palabras y su significado

(1 de mayo)

Semana 14 Cap. 7: La pragmatica// Cap. 8: Lengua y sociedael enundo hispanohablante (e
(8 de mayo) capitulo 8 se cubrira si hay tiempo.)

Semana 15 Presentaciones y entrega de ensayos (Review Es$aysas: 10, 11, 12, 13,14y 15
(15 de mayo)

FINAL Final Exam. 5:15-7:15 pm. (Cap. 5-7)
(22 de mayo)
Texto: Koike, Dale A. and Carol A. Klee. Linguistiaplicada. Adquisicion del espafiol

como segunda lengudohn Wiley & Sons, Inc., 2003.




TOPICS FOR TERM PAPER and PRESENTATIONS
1. ¢ Cémo aprenden los estudiantes, en tu opijGual(es) de los varios métodos y de las variagdsjs te
resultan mas convincentes como explicaciones shme se aprende una L2? Explica también tu opicaodn
respecto a la correccion de errores. Incluye utieidad para usar en una clase de espafiol usarmdeuestos
métodos. (c. 1y 2)
2. Describe cémo VanPatten (1987) explica el odieta adquisicion dser y estar por medio de la teoria de la
marcadez. Incluye una actividad para ensefarstar/@ el contraste de los dos verbos usandodas ide esta
teoria. (c. 2)
3. Explica lo que postula la hipétesis interacatancon respecto al ASL en el salén de clase. Camgba
aprendizaje en un ambiente "interaccionista”" ymbiante tradicional de ensefianza en que el madisige la
clase. Menciona los aspectos positivos y negatieasada enfoque. Incluye una actividad para usanan
clase de espafiol usando las ideas de esta hipdteds
4. Describe en detalles problemas enfrentados por estudiantes norrézanes con respecto a los
pronombres de sujetoy con elsujeto nulo del espafiol. ¢ Qué errores cometen y por qué?eDakgs
apropiados y menciona unas posibles solucionessparprofesores. Incluye una actividad para enstfia
sujeto nulo usando las ideas de una de las temHgmtesis vistas en los primeros dos capitutns3)(
5. Describe en detalles problemas enfrentados por estudiantes nortézanes con respecto a los
pronombres de complemento directo y de complementodirecto del espafiol. ¢ Qué errores cometen y por
qué? Da ejemplos apropiados y menciona unas pssblaciones para sus profesores. Incluye unacedv
para ensefiar lo pronombres (de complemento directioecto o los dos) usando las ideas de unagietaias
o hipotesis vistas en los primeros dos capitutos3)(
6. Discute la utilidad de saber que, segun el Modelcomprensién del lenguaje de Anderson, hapvdaises
de procesamiento (utilizacién, parsing, perceptuelinput oral. ¢De qué manera te puede ayudegparar
ejercicios de comprension oral para reducir ebfiftfectivo en los estudiantes? Incluye una acivide
comprensién oral para usar en una clase de espséindo las ideas de este modelo. (c. fonologia)
7. Contrasta los usos del presente sirgudel presente progresivm espafiol con los usos de los mismos
tiempos del inglés. Describe los errores que sumareter los estudiantes y explica por qué los teme
Incluye una actividad para ensefar el contraste ehpresente simple y el progresivo usando kasidle una
de las teorias o hipotesis vistas en los primess<epitulos. (c. 4)
8. Contrasta los usos del preténtdel imperfectan espafiol en cuantoapecto gramatical. ¢ De qué
manera ensefiarias la diferencia aspectual entérizes imperfecto para facilitar la adquisiciGmebtas dos
formas verbales? Incluye una actividad para enssftamtraste entre el pretérito e imperfecto, wmto al
aspecto gramatical, usando las ideas de una tkoidas o hipétesis vistas en los primeros dodulapi (c. 4)
9. Contrasta los usos del pretégtdel imperfect@n espafiol en cuantoadpecto léxico ¢ De qué manera
ensefiarias la diferencia aspectual entre pregéiitperfecto para facilitar la adquisicién de estas formas
verbales? Incluye una actividad para ensefar ¢tagia entre el pretérito e imperfecto, en cuahéspecto
Iéxico, usando las ideas de una de las teorigsdtdsiis vistas en los primeros dos capitulos.)(c. 4
10. Los estudiantes anglohablantes suelen tenglonproblemas a la hora de aprender el subjurgi®oé
problemas tienen con latusulas nominale8 ¢ A qué se deben estos errores y qué soluciop@sdra qué
nivel propones que se ensefie el subjuntivo y quédués) usarias y por qué? Incluye una actividad pa
ensefiar el uso del indicativo vs subjuntivo ensiifas nominales usando las ideas de una de ldas@or
hipétesis vistas en los primeros dos capitulo)(c.
11. Los estudiantes anglohablantes suelen tendrgayroblemas a la hora de aprender el subjurgiQué
problemas tienen con latiusulas adjetivale® ¢ A qué se deben estos errores y qué soluciopesdra qué
nivel propones gue se ensefie el subjuntivo y quéduoés) usarias y por qué? Incluye una actividad pa
ensefiar el uso del indicativo vs subjuntivo ensii#as adjetivales usando las ideas de una dedidade
hipotesis vistas en los primeros dos capitulo$)(c.
12. Los estudiantes anglohablantes suelen tendgnagsyproblemas a la hora de aprender el subjurgiQué
problemas tienen con latausulas adverbiale® ¢ A qué se deben estos errores y qué soluciop@sdraqué
nivel propones que se ensefie el subjuntivo y quédués) usarias y por qué? Incluye una actividad pa
ensefiar el uso del indicativo vs subjuntivo enstifas adverbiales usando las ideas de una delaste
hipétesis vistas en los primeros dos capitulo)(c.




13. En vista de que se adquiere la concordanamichero y género con el tiempo, ¢ recomendariasgiolae
falta de concordancia en el habla de los alumnigrialeer afio de espafiol? ¢ Qué se debe corregirosas,
trabajos escritos o la produccién oral? ExpliceeBpuesta. Incluye una actividad para ensefiameocdancia
de nimero y género usando las ideas de una dmldag 0 hipotesis vistas en los primeros dosudapit(c. 6)
14. Describe el sistema deictidel espafiol. ¢ Cuantas categorias de deixis haglyecocasiona mas
dificultades al estudiante angloparlante? ¢ Quéogetbrresponden a la deixis espacial? Incluye atnadad
para ensefiar una de las categorias del sisteniadeisando las ideas de una de las teorias odsigdtistas
en los primeros dos capitulos. (c. 7)

15. Describe lo que significa la competencia pragma&on respecto a la cortesia verbal y los attdsabla.
¢,De qué manera sugeririas ensefiar las pragmatiespdéiol como L2 considerando que se requiere un
conocimiento linglistico mas avanzado (por ejermrg#aecesita conocer formas como el condicionag y |
tiempos del subjuntivo)? Incluye una actividad praefar la competencia pragmética usando las deeasa
de las teorias o hipotesis vistas en los primepscdpitulos. (c. 7)

Possible extra sources for term paper
Cap. 1. Linglistica Aplicada
Barcroft, Joe, and Bill Van Patten. 1997. AcouSitience of Grammatical Forms: The Effect of Lomati
Stress, and the Boundedness on Spanish L2 Inpaeging.'Contemporary Perspectives on the Acquisition of
SpanishVolumen 2: Production, Processing, and Comprehensio

Schulz, Renate, and Phillip Elliot. 2000. "LeamiBpanish as an Older AduHllispania83 (1): 107-119.

VanPatten, Bill. 1989. "Can learners attend tonffand content while processing inputi$pania72(2): 409-
417.

Cap. 2. El Campo de Investigacion de la ASL

Lafford, Barbara. 2000. "Spanish Applied Lingudstin the Twentieth Century: A Retrospective and
Bibliography (1900-99).Hispania83 (4): 711-732.

Lyster, Roy. 1998. "Recasts, repetition, and anibign L2 classroom discourseStudies in Second Language
Acquisition20: 51-81.

Pica, Theresa, and Catherine Doughty. 1985. "Tdle & Group Work in Classroom Second Language
Acquisition." Studies in Second Language Acquisifio233-249.

Tomlin, Russell, and Victor Villa. 1994. "Attentian cognitive science and second language aciquisit
Studies in Second Language Acquisitién 283-302.

Polio, Charlene, and Susan M. Gass. 199& Role of Interaction in Native Speaker Compreiien of
Nonnative Speaker SpeetModern Language Journ&2, Special Issue: The Role of Input and Inteoacii
Second Language Acquisition (Autumn, 1998), pp-308 (Replicates Gass and Varonis, 1994)

Cap. 3. Los Pronombres
Lee, James, and Bill VanPatten. 1995. "Grammardnsbn as Structured Input.” In J. Lee and B. Vaitdéh
(eds.)Making Comunicative Language Teaching Hap@91115.

VanPatten, Bill. 2003. "Processing Instruction: Wpdate."Language Learning2(4): 755-803.
Cap. 4. El Sistema Verbal

Liskin-Gasparro, Judith. 2000. "The use of ters@eat morphology in Spanish oral narratives: Expipthe
perceptions of advanced learnetdiSpania83(4): 830-844.



Mayberry, Maria. 2011. "Synchronous narrativeSpanish: The simple present/present progressivecasy
contrast."Hispania94(3): 462-482.

Ozete, Oscar. 1988. "Focusing on the preteritdrapdrfect."Hispania71(3): 687-691.

Salaberry, Rafael. 1997. "The development of gase verbal morphology in classroom L2 Spani&pglied
Linguistics20: 151-178.

Salaberry, Rafael. 1999. "The role of input ancgatipractice in second language acquisiti@ahadian
Modern Language Revie®w3 (2): 422-451. (1997 Best Graduate Student Paward).

Salaberry, Rafael. 2002. "Tense and aspect indleetfon of past tense verbal morphology." In RaBarry
and Y. Shirai (eds.Jense-Aspect Morphology in L2 Acquisiti¢pp. 397-415). Amsterdam and Philadelphia:
John Benjamins.

Salaberry, Rafael. 2002. "L2 acquisition of tenspeat morphology."” In R. Salaberry and Y. Shirds(®
Tense-Aspect Morphology in L2 Acquisitifpp. 1-20). Amsterdam and Philadelphia: John Beimjam

Salaberry, Rafael. 2003. "Tense aspect in verbabhadogy."Hispania.86 (3): 559-573.

Cap. 5. Los Modos y Las Oraciones Complejas
Mejias-Bikandi, Errapel. 1994Assertion and Speaker's Intention: A Pragmatid@tiged Account of Mood in
Spanish.'Hispania77(4): 892-902

Terrell, Tracy, and Joan Hooper. 197A Semantically Based Analysis of Mood in Spanidtispania57(3):
484-494

Mejias-Bikandi, Errapel. 1998Pragmatic Presupposition and Old Information ia thse of the Subjunctive
Mood in Spanish Hispania81(4): 941-948

Collentine, Joseph. 1995The Development of Complex Syntax and Mood-SebecAbilities by
Intermediate-Level Learners of SpanisHispania78(1): 122-135

Cap. 6. Las Palabras y Sus Significados
Guntermann, Gail. 1992. "An analysis of interlaage development over time: Partdérandestar"
Hispania75(5): 1294-1303.

Ryan, John, and Barbara Lafford. 1992. "Acquisitid lexical meaning in a study abroad environmget:
andestarand the Granada experiencdispania75(3): 714-722.

Cap. 7. La Pragmatica
Bruner, J. 1981. "The Pragmatics of Acquisitiom."W. Deutsch (Ed.Jhe Child's Construction of Language
New York: Academic Press.

Harlow, Linda. 1990. "Do they mean what they sag@i@ragmatic Competence and Second Language
Learner."Modern Language Journal4(3): 328-351.

Koike, Dale April. 1989 Pragmatic Competence and Adult L2 Acquisition: $pe&cts in Interlanguage."
Modern Language Journ&3(3): 279-289

Cap. 8. La Lenguay la Sociedad en el Mundo Hispahablante
Aparicio, Frances. 1983. "Teaching Spanish to thévd Speaker at the College Levdiiispania66(2): 232-
239.



Ramirez, Arnulfo, and Robert D. Milk. 1986. "Not®of Grammaticality among Teachers of Bilingual iBup
TESOL Quarterly20(3): 495-513.

Valdés, Guadalupe. 1995. "The Teaching of Minotibnguages as Academic Subjects: Pedagogical and
Theoretical ChallengesModern Language Journdl9(3): 299-328.

Cap. 9. La Tecnologia y la ASL

Blake, Robert. 2000. Computer Mediated CommunicattoWindow on L2 Spanish Interlanguagenguage
Learning and Technology(1): 120-136.

http://lit. msu.edu/vol4numl/blake/

Smith, Bryan. 2003. "Computer-Mediated Negotiatgddaction: An Expanded ModeModern Language
Journal 87(1): 38-57.

Cap. 10. Medios para medir la competencia de la L2
Lee, Lina. 2000. "Evaluating Intermediate Langu&gedents' Speaking Skills through a Taped Testilét P
Study."Hispania83(1): 127-138.

Magnan, Sallysieloff. 1988. "Grammar and the ACT®tal Proficiency Interview: Discussion and Data."
Modern Language Journdl2(3): 266-276.

Valdés, Guadalupe. 1989. "Teaching Spanish to HispRilinguals: A Look at the Oral Proficiency Tis}
and the Proficiency Movementiispania72(2) 392-401.

Young, Richard, and Michael Milanovic. 1992. "Discse variation in oral proficiency interviewstudies in
Second Language Acquisitidd: 403-424.

PHONOLOGY (Perception and Production)
Field, John. 2003. "Promoting Perception: Lexicag@entation in L2 ListeningELT Journal57(4): 325-334.

Goh, Christine C. M. 2000. "A Cognitive Perspective Languae learners' Listening Comprehension
Problems.'Systen28: 55-75.

O'Malley, J. Michael, Anna Uhl Chamot, and Lisa iggp 1989. "Listening Comprehension Strategies in
Second Language AcquisitiorApplied Linguisticsl0: 418-437.

Vandergrift, Laurens. 1997. "The Cinderella of Conmmication Strategies: Reception Strategies in &utbre
Listening." Modern Language Journ&1(4): 494-505.

Zampini, M. "The relationship between productiondaperception of Second Language Spanish Stops." In
Carpenter, Mark, and Dale Koike. 199&xas Papers in Foreign Language EducaB(8): 85-100.
http://eric.ed.gov/ERICDocs/data/ericdocs2/contstarage_01/0000000b/80/11/51/e4.pdf

Reeder, J. "An acoustic description of the longitad acquisition of Spanish phonological featurgsHnglish
speaking adult learners." In Carpenter, Mark, Bak Koike. 1998. Texas Papers in Foreign Languzdyecation
3(3): 101-118.

http://eric.ed.gov/ERICDocs/data/ericdocs2/contstarage 01/0000000b/80/11/51/e4.pdf




HOW TO WRITE AN ABSTRACT:

Links and Tips

An abstract is a short summary of your completsdaech. If done well, it makes the reader want to
learn more about your research.

These are the basic components of an abstracyidiscipline:

1) Motivation/problem statement: Why do we care about the problem? What practszagntific,
theoretical or artistic gap is your research fftlnPRESEARCH QUESTIONS.

2) Methods/procedure/approach:What did you actually do to get your results?.(argalyzed 3
novels, completed a series of 5 oil paintings,rinéaved 17 students)

3) Results/findings/product: As a result of completing the above procedure twithyou
learn/invent/create?

4) Conclusion/implications:What are the larger implications of your findingspecially for the
problem/gap identified in step 1?

However, it's important to note that the weightaaded to the different components can vary by
discipline. For models, try to find abstracts afe@arch that is similar to your research.

http://www.uaf.edu/csem/ashsss/abstract writind.htm

The abstract is the reader's first encounter wotlr ypaper, and is the chief means by which sciesntis
decide which research reports to read in theireyti The abstract should provide a brief summéry o
the findings of the paper, and should be a staadeatiocument that can be understood without
reading the paper.

Use one or two concise sentences to summarizeaseimportant aspects of your project for each
section listed below.

Project Title (the same as the title of your scientific paper)

Introduction (What is this project about? Why is this projetteresting or important? What practical,
scientific, theoretical or artistic gap is youreasch filling?

Hypothesis(What did you think you would find? Why?) RESEARCHJESTIONS.

Methods (Briefly explain your procedure.)

Results(What did you find when you performed your expenmt?®

Discussion(Are your results consistent with your initial loghesis? Why or why not®onclusion

(What isyour interpretation of what these results mean? Why lshauyone become excited about or
interested in your findings?)
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Grading sheet for term paper and presentation

Persona Fecha

Tema

PRESENTACION (10% of final grade)
Total : /100

Contenido. Contesta la(s) pregunta(s) de manenpleta y precisa /30

Calidad dehandoutpara presentacion /10

Presentacion (fluidez y preparacipn) /30

Forma. Organizacion y Claridad de las ideas pras@s{Suj+V; art+N+adj, etc.): /30

Comentarios

ESCRITO (20% of final grade)
Total : /100 x 2 = (20%)

Contenido. El ensayo contesta la(s) pregunta(e)a®era completa y precisa 140

Forma. Organizacion y Claridad del escrito (red&rin Gramatica (concordancia, ortografia,
acentuacion, etcThis portion of the grade will be graded using théRubric for Essays” on page
12): Grade X .60 = /60

Comentarios
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Rubric for Essays - Master's Courses
California State University, Sacramento

STUDENT DATE TOPIC

1 2 3 4 5 Rating

Poor Below Average Average Above Average Excellent
Thesis:the extent | « Thesis is missing and/or « Thesis is ambiguous or very vagug ¢ Thesis is somewhat clear but| « Although not original, thesis is fairly | ¢ Thesis is original, clear and closely
to which the absence of relevant evidence andr ignores the purpose of the evidence sometimes is clear and matches the writing task. matches the writing assignment;
writing establishes | details. assignment; evidence loosely relatedinadequate to support all , although evidence supports all evidence is relevant and adequately
a clear thesis to the (13 or below) to the writing task. statements. statements. supports the thesis.
reader « Details are not clear. * Details are general and not « Details are present but not developed. « Writing is full of details for support

(14-15) specific. Topic may be too big | (18-19) what is important about the topic. (20)
(16-17)
Knowledge of » Shows no mastery of * Major weaknesses in grammar thate More frequent errors in word | * Few grammatical errors that cause the « Shows mastery of conventions of
Conventions: conventions; poor grammar; cause significant distraction; order, agreement, tense, numberreader some distraction; effective but | construction of sentences (word order,
the extent to which | virtually no mastery of sentence frequent errors in word order, articles, pronouns, prepositions| simple constructions; several errors in | agreement, tense, number, articles,
the writing exhibits | construction rules; does not agreement, tense, number, articles word order, agreement, tense, number| pronouns, prepositions);.
conventional communicate. pronouns, prepositions; reads like g « More errors of spelling, articles, pronouns, prepositions. » Mastery of conventions of spelling,
spelling, accent « Dominated by errors of translation from English.. punctuation, and accent marks; ¢ Occasional errors of spelling, punctuation, and accent marks.
marks; spelling, punctuation, aratcent | « Frequent errors of spelling, meaning is obscured in some | punctuation, and accent markseaning | (20)
punctuation, and marks;meanings lost. punctuation, and accent marks; areas. seldom obscured.
grammar (13 or below) meanings confused or obscured. (16-17) (18-19)
(14-15)

Organization and | e There is little no organization | * There is little organization to the | ¢ A title is present. The paper i§ *An appropriate title is present. The * An original title is present. The paper
Coherence: to the paper. paper. somewhat organized, but seems ideas and details are mostly presented|irhas a clear beginning, middle & ending|
the extent to which | « No explicit relationships « Frequent digressions; loose unfinished. logical order. * Ideas & details are presented in logical
the writing among ideas in the paper. Many connection of ideas. » Many irrelevant » Some irrelevant ideas/paragraphs order.
maintains one-sentence paragraphs. « Serious omissions or ideas/paragraphs included; manyincluded; some ideas are omitted or not « Writer makes skillful use of transition
direction, focus, | « Writer makes no attempt to use underdevelopment. ideas omitted or not fully fully developed. words and phrases to show the
and coherence transition words and phrases. | « Writer makes littler attempt to use| developed. » Writer makes a consistent attempt to | relationships among ideas.

There is no beginning or end to| transition words and phrases. » Writer makes an inconsistent| use some transitions words and phrasgse Transitions are internally coherent.

the paper. « A lot of the writing does not attempt to use some basic to show the relationships among ideas| « Paper is complete.

* Ideas seem scrambled, connect to the main idea or story. | transition words or phrases. « Transition from one idea to next (20)

jumbled, disconnected. « Ending is missing or does not « It is not clear how some details somewhat fluid.

« Paper is confusing. The details connect to the story or main idea. | are connected to the main idea| « Paper seems complete.

do not fit with the main idea or | (14-15) or story. (18-19)

story. » Some of the details are not in

(13 or below) the right spot.

(16-17)

Sentence/fluency: | « Writer uses simple sentences| ¢ The writer makes some attempttq * The writer makes some » The writer effectively incorporates a | * The writer consistently and effectively
the extent to which | Most of the sentences are include different sentence patterns | attempt to include a range of range of varied sentence patterns to incorporates a range of varied sentence
the writing unclear. but with awkward or uneven succegsvaried sentence patterns. reveal syntactic fluency. patterns to reveal syntactic fluency.
incorporates a * Paper is difficult to read.  Paper does not flow smoothly. » Some parts of the paper are | « Paper flows smoothly, but has some | ¢ The writing is natural and flows
variety of sentence| Difficult time identifying where | Sentences are choppy or awkward | difficult to read. rough spots. smoothly.
patterns and flows | one idea ends and the next and many parts are difficult to read| (16-17) (18-19) (20)
smoothly from one | begins. (14-15).
idea to the next (13 or below)
Vocabulary: the » Vocabulary is essentially « Although vocabulary is not all » Adequate range of vocabulary. + Adequate range of vocabulary. » Extensive and sophisticated range of
extent to which the | translation; invented words; translation, » Word choices get the message » Occasional errors of word/idiom form| vocabulary.
writing clear projection from English. *Word choices make the writing across but frequent errors of choice, and usagbut meaning is not » Word choices are precise, effective use
incorporates « Word choices are confusing, | unclear to the reader. word/idiom form, choice, and obscured. of idioms, appropriate registéMeaning
precise and unclear, or inappropriate. « Word choices confuse the meanirjgusage. « The writer uses some interesting worglss clear.
extensive range of | « Meaning is unclear (14-15). » Meaning is not obscured. and phrases that are clear. * The writing is interesting to read.
words and idioms | (13 or below (16-17) (18-19) (20)

> 64 65-74 -5 85-94 95-100 TOT:
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